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WELCOME 
 
Welcome to Vincennes University and to the Teacher Education Program! 
  

We are very excited that you have selected Vincennes University and that you have decided to 
become a teacher.  Teachers truly make a difference in the lives of children.  Choosing teaching as a career 
is a powerful and very important decision.  The members of the faculty of the Vincennes University 
Education Program are committed to preparing you to be the best teacher you can be.    

  
The purpose of this Teacher Education Handbook is to present you with important guidelines, 

policies, and information regarding the Teacher Education Program.  Please read the handbook in its 
entirety and keep it handy as a reference for when questions arise.  

   
Again – WELCOME – and thank you for choosing VU!  

 
Dr. Cynthia Ragle 
Dean of the College of Social Science, Performing Arts and Communication Programs 

  
Mandy Haag 
Interim Dean of the College of Science, Engineering and Mathematics Programs 
Professor 

  
Ann Herman ​  ​  ​  ​  ​  ​   
Chair - Education Program ​   
Professor 
 
 

Faculty Directory 
 
 
An up-to-date list of contacts for the education program at Vincennes University can be found 
online at www.vinu.edu/education.  
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Teacher Education at Vincennes University  
  

  
  

Philosophy Statement  
  
The philosophy of the Education faculty is based upon the shared vision of providing Vincennes 

University teacher candidates the highest quality teacher preparation program.  The bridge in the 
programmatic theme illustration exemplifies the faculty’s philosophy.  The supports of the bridge represent 
the five guiding principles upon which the curriculum is based.  Teacher candidates from Vincennes 
University will possess the following: 

1.​  content knowledge and pedagogy 
2.​  proficiency in managing and monitoring classrooms 
3.​  systematic reflection upon their practice 
4.​  the ability to actively participate in learning communities 
5.​  using technology to enhance student learning 

Faculty members present teacher candidates with the knowledge and skills they will need to be successful 
in the teaching profession and guide them as they begin to establish their own professional identities.   
Faculty also link teacher candidates’ learning -- the acquisition of knowledge, skills, and dispositions -- 
with the services they ultimately will provide to their communities as Education professionals.    

  
Vision Statement 

  
United as a learning community, we challenge our students and ourselves to the ideals of learning, 

teaching, and serving.  We envision a community of scholars who will learn with enthusiasm, teach with 
wisdom, and serve with commitment.  
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Mission Statement 
  

Teacher education at Vincennes University provides the highest quality preparation for teacher 
candidates so they will learn, teach, and be of service to others.  Entering into our third century as an 
institution of higher education, our teaching candidates are knowledgeable, skillful, and caring 
professionals who embrace and support diversity and enable all students to learn.  

   

Program Goals  
  
The comprehensive goal of the faculty of the Vincennes University Education program is to give 

all students the opportunity to learn in order to serve others in their communities.  The faculty recognizes 
the importance of providing VU students with an environment in which they are encouraged to ask 
questions, seek answers, and take risks.   You will be instructed by professionals in the field of education 
who will provide you with research-based, best practices in education.   Field-based experiences will allow 
you multiple opportunities to observe and participate in a variety of settings and become familiar with a 
variety of educational environments.   
  

The specific goals of the Education Program are to:  

  
1.​ Provide a program of study that is research-based and aligned with NCATE standards, INTASC 

standards, and the Indiana Developmental and Content Standards   

2.​ Develop a professional education preparation program to shape the knowledge, skills and 
dispositions that teacher candidates need to educate students in a diverse society  

3.​ Prepare teacher candidates who advance the use of instructional and assistive technologies across 
content areas and environments  

4.​ Develop teacher candidates who use theory to inform practice  

5.​ Encourage the development of teacher candidates who are reflective in their practice  

6.​ Recruit, support, and retain a diverse body of teacher candidates in the teacher preparation 
program and diverse faculty who model best practices in professional education  

7.​ Cultivate and maintain relationships across all education constituencies, including university 
faculty, educators and administrators, students, parents and community leaders  

8.​ Engage in service to the university, community and professional organizations  
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The Conceptual Framework  
Guiding Principles of the Teacher Education Program  
  

A Conceptual Framework summarizes the foundation of the Teacher Education Program and 
details its philosophical views on teaching and learning and specifies what constitutes an effective teacher.  
The Conceptual Framework provides the educational program with a distinct emphasis, a vision of the 
program it wants to be, and the characteristics of the teachers it hopes to develop.    

  
The following five guiding principles represent the conceptual framework of the education 

programs at Vincennes University:  
  

1.​ Teacher candidates possess content knowledge and pedagogy. 
  

Teacher candidates exhibit thorough, in-depth content knowledge and are able to identify the 
central concepts, tools of inquiry, and structures of their disciplines.  Additionally, teacher candidates show 
an awareness of the interrelatedness of this knowledge by demonstrating the application of content to real 
life experiences of their students.  Effectual teaching requires that teacher candidates are well-informed 
regarding the philosophical, historical, social, and cultural contexts in which education has developed.  
Using this knowledge, teacher candidates can make sound educational decisions within their classrooms.  
Further, successful teacher candidates implement research-based curriculum and instruction and utilize 
motivational and specialized strategies consistent with the developmental levels and learning 
characteristics exhibited by their students.  Teacher candidates also are able to access and use technology 
to support, enhance, and motivate student learning.  Finally, teacher candidates understand and employ 
multiple means of assessment to evaluate student learning and to make informed educational decisions.    
  
2.​ Teacher candidates demonstrate proficiency in managing and monitoring classrooms. 
  

Teacher candidates recognize that classroom management includes all of the things that teachers 
do to foster student engagement in classroom activities and establish positive learning environments.  
Teacher candidates understand the critical relationship between classroom management and student 
behaviors.  They are proactive in employing a variety of strategies to engage students and prevent 
problematic behavior.  Teacher candidates recognize that constructive communication and social 
interactions between teachers and students have a positive influence on learning and behavior.  They 
acknowledge that they must assume the responsibility for creating a caring, cohesive, and nurturing 
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classroom community where all students feel safe, respected, and valued.  Academic achievement cannot 
be attained unless students learn to care about others and believe that others care about them as well.  

  
3.​ Teacher candidates systematically reflect about their practice.   
  

Reflection allows teacher candidates to examine the effects of what they do on those they serve.  
Continuous thinking about one’s own teaching will lead to improvements in both teaching and learning.  
Successful teacher candidates understand and use assessment to evaluate and ensure the intellectual, 
social, and physical development of the student.  Further, reflective teacher candidates are aware of and 
question the assumptions and values they bring into the classroom.  They continually examine their 
responses, feelings, assumptions, and values as they interact with their students, their colleagues, and their 
organizations.  As they reflect on what they are learning and doing, they acquire the knowledge, skills, and 
dispositions necessary to assume responsibility for positive learning outcomes in class.  Finally, reflective 
teacher candidates commit to a lifelong process of learning and model this process so that their students 
also will engage in lifelong learning.    

   
4.​ Teacher candidates participate in learning communities.  
 ​   

Teacher candidates have the skills to participate effectively in collaborative activities with 
professionals and paraprofessionals, community entities, and parents and families of their students.  
Inclusive education has increased the necessity of increased collaboration among professionals within the 
school community.  Teacher candidates understand the critical nature of establishing professional 
relationships and working as team members.  Further, the development of partnerships between schools 
and other agencies or institutions has become increasingly necessary in the field of education.  As schools 
attempt to meet the diverse needs of their students, teachers often must seek expertise across institutional 
boundaries.  Effective teacher candidates also recognize that the partnership between school and home is 
central to optimal educational outcomes for students.  Therefore, teacher candidates seek opportunities to 
connect with the parents and families of their students.  Lastly, the community is a potential source of 
learning and support.  To emphasize the importance of the reciprocal relationship between schools and the 
community, teacher candidates are presented with multiple opportunities to participate in service-learning 
projects.     
  
5.​ Teacher candidates use technology to enhance student learning.  
  

 Advances in technology have opened alternate venues for the delivery of instruction and 
educational services.  Effective teacher candidates stay abreast of these advances and employ them in 
ways that promote learning and motivation in their students.  Teacher candidates develop competency in 
the use of computers so that they can enhance the classroom curriculum by planning technology-rich 
instruction, selecting and using educational software, incorporating world wide web resources, and 
integrating technology in the content areas.  In addition, students not only learn from technology, they 
learn with technology.  The potential of technology, specifically assistive technology, has long been 
recognized in the special education and rehabilitation communities.  The application of assistive 
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technology can facilitate learning, independence, inclusion, productivity, and overall quality of life for 
individuals with disabilities.  For school-age students, the application of assistive technology may 
determine the difference between successful and unsuccessful inclusive education experiences.   Teacher 
candidates are expected to be proactive leaders for the integration of technology in schools and to use 
technology as a tool to make connections to the communities they serve.  Lastly, teacher candidates 
understand how decisions and actions using technology can be used to promote the common good and to 
reduce social inequities by designing engaging technology learning experiences for students of various 
gender, ethnic, ability, socioeconomic status and language backgrounds.    

   

Standards 
  

The Education programs at Vincennes University are aligned with the following professional 
standards:    

  
(1)​ Interstate New Teacher Assessment and Support Consortium  

(INTASC)  
a.​ Model Standards for Beginning Teacher Licensing, Assessment and  

Development  
b.​ Model Standards for Licensing General and Special Education Teachers of Students with 

Disabilities  
 ​   

(2)​ Indiana Department of Education, Division of Professional Standards  
Developmental Standards  

a.​ Early Childhood Developmental Standards  
b.​ Middle Childhood Developmental Standards  
c.​ Adolescent and Young Adult Standards  
d.​ Exceptional Needs Standards  

  ​   
(3)​ Indiana Department of Education, Division of Professional Standards  

Content Standards  
a.​ Early and Middle Childhood Content Standards  
b.​ Teachers of Mathematics Standards  
c.​ Teachers of Science Standards  

   
(4)​ Vincennes University Guiding Principles  

   
(5)​ The Indiana Academic Standards  

a.​ Established for students in Indiana’s PreK-12 schools  
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Description of the Education Programs Offered by Vincennes University:  
 
Associate of Science in Early Childhood Education 
​  
​ This program is designed to introduce early childhood education. It is a non-licensure degree that 
can be transferred into a four-year bachelor program. 
 
Associate of Science in Elementary Education 
​  
​ This program is designed to introduce elementary education. It is a non-licensure degree that can 
be transferred into a four-year bachelor program.  
 
Bachelor of Science in Special Education: Mild Intervention with dual licensure in Elementary Education  
  

This dual licensure program is designed to prepare candidates to teach students who require 
special education with mild interventions within the K-12 classroom setting and to teach all basic school 
subjects in the elementary education classroom.   
 
Bachelor of Science in Secondary Math Education  
  

This licensure program is designed to prepare candidates to teach mathematics to students in a 
high or middle school setting, grades 5-12.    
  
Bachelor of Science in Secondary Science Education  
  

This licensure program is designed to prepare candidates to teach science to students in a high or 
middle school setting, grades 5-12.  Students may choose from five concentration areas: (1) Chemistry, (2) 
Earth and Space Science, (3) Life Science, (4) Physical Science, and (5) Physics.  

 

Teacher Education Program Gateways: Admission Policies and Procedures  
 

Special Education: Mild Intervention, Elementary 
Secondary Mathematics 

Secondary Science 
  
Successful completion of the Bachelor of Science degree in Special Education: Mild 

Intervention\Elementary, Secondary Mathematics and Secondary Science Education at Vincennes 
University requires that students successfully pass through three Gateways.  The following describes the 
requirements of each Gateway:  
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Gateway One:  Admission to Teacher Education  
 

●​ Submission of an application to the Teacher Education Program  
●​ Successful interview with faculty in the Education Department  
●​ Overall GPA of 3.00 or higher  

○​ If a student does not meet the minimum GPA requirement, they will meet with the 
Chair of the Education Department to develop a remediation plan. The student 
will be permitted to retake courses in which they earned low grades, with the 
higher grade replacing the original grade in their GPA. After completing the 
retaken courses (typically within one semester), the student’s GPA will be 
recalculated. If the GPA is then 3.0 or higher and all other admission 
requirements have been successfully met, the student will be admitted to the 
Teacher Education Program. 

●​ GPA of 3.00 or higher in Education core classes: EDUC 101, EDUC 200, EDUC 
242, EDUC 290, EDUC 291, EDUC 292 with no grade lower than a “C” and no 
Incomplete grade (“I”) in any education coursework  

○​ If a student earns a grade below a “C” in any Education course, they must meet 
with the Chair of the Education Department to create a remediation plan. The 
student will be permitted to retake the course(s) in question, and upon earning a 
“C” or higher, the new grade will replace the original grade.. Once all required 
Education courses have been passed with a “C” or better, and all other admission 
requirements are successfully completed, the student will be granted admission to 
the Teacher Education Program. 

●​ For the Secondary Science program, GPA of 3.00 or higher in Semester I through 
IV General Science Core and Concentration courses with no grade lower than a 
“C” and no Incomplete grade (“I”) in any General Science Core or Concentration 
courses  

●​ For the Secondary Mathematics program, GPA of 3.00 or higher in Semester I 
through IV Major Program Requirement courses with no grade lower than a “C” 
and no Incomplete grade (“I”) in any Major Program Requirement courses  

●​ Satisfactory assessment of initial portfolio by faculty in the Education Department 
(EDUC 290)  

●​ Satisfactory updated criminal history and CPS reports based on the current 
guidelines as determined by the state of Indiana  

●​ Satisfactory performance evaluations from field experiences (EDUC 290)  
●​ Satisfactory rating on dispositional evaluations from faculty and staff at Vincennes 

University and their EDUC 290 cooperating teacher 
○​ If a student receives an Unsatisfactory Disposition in an Education course, they 

must meet with the Chair of the Education Department to develop a remediation 
plan. The student will be permitted to retake the course(s) in which an 
Unsatisfactory Disposition was recorded. Upon earning a Satisfactory 
Disposition in the retaken course(s), the new disposition will replace the previous 
Unsatisfactory one. Once all required Education courses reflect a Satisfactory 
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Disposition and all other admission requirements have been successfully met, the 
student will be granted admission to the Teacher Education Program. 

 
Gateway Two:  Admission to Student Teaching  

●​ Overall GPA of 3.00 or higher  
●​ GPA of 3.00 or higher on Education coursework with no grade lower than a “C” 

and no incomplete grade (“I”) in any education course. 
○​ Students who earn a D or F in a required Education course are permitted one 

opportunity to retake it. If they do not earn a C or higher on the second attempt, 
they will be dismissed from the Teacher Education Program. 

●​ For the Secondary Science program, GPA of 3.00 or higher in General Science 
Core and Concentration courses with no grade lower than a “C” and no 
Incomplete grade (“I”) in any General Science Core or Concentration courses  

●​ For the Secondary Mathematics program, GPA of 3.00 or higher in Major Program 
Requirement courses with no grade lower than a “C” and no Incomplete grade 
(“I”) in any Major Program Requirement courses  

●​ Continued satisfactory ratings on dispositional evaluations from faculty and staff  
●​ Satisfactory updated criminal history and CPS reports based on the current 

guidelines as determined by the state of Indiana  
●​ Completed Placement Form  
●​ Completed Student Autobiography  

 
 
Gateway Three:  Program Completion   

●​ Passing final evaluations from their Student Teaching cooperating teachers 
●​ Passing final evaluations from their Special Education Student Teaching University 

Supervisor and Elementary Education Student Teaching University Supervisor, Math 
Education Student Teaching University Supervisor or Science Education Student Teaching 
University Supervisor 

●​ Satisfactory completion of Project Learning Curve in Capstone (EDUC 493 or 
EDUC 494)  

 
Following a successful student teaching experience and receiving passing scores on the 

pedagogy and content tests required by the State of Indiana, the teacher candidate may apply for an 
Indiana teaching license through the Department of Public Instruction, Office of Educator Licensing 
at the Indiana Department of Education. State requirements change frequently. In licensing our 
teacher candidates, Vincennes University does not determine whether the teacher candidate receives a 
teaching license from the state of Indiana. The State of Indiana will determine whether a candidate 
receives a license. A candidate must complete all requirements for a Bachelor’s degree before the 
State will grant permission to apply for a teaching license.  
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*Note: EDUC 477, EDUC 492, and EDUC 495 (student-teaching courses) are offered on a 
satisfactory/unsatisfactory basis only. 

Advising  
  
At Vincennes University, academic advisors demonstrate care and concern for each student 

enrolled in the Education Programs.  Advisors recognize that their role extends beyond helping students 
select courses.  Rather, VU advisors get to know their students on a personal as well as professional level 
and demonstrate sensitivity to all aspects of students’ lives that impact learning.  Advisors also are 
knowledgeable about academic policies and procedures and strive to provide students with accurate 
information.  The advisor/advisee relationship is most effective when both share responsibility for 
success. 

  
Advisor Responsibilities:  

●​  Provide information to advisees regarding contact information and office hours  
●​ Be available to advisees during regular office hours and scheduled appointments  
●​ Be knowledgeable about policies and procedures for the Education Program and 

Vincennes University 
●​ Assist advisees to build on their strengths and develop goals and strategies to address 

areas needing improvement  
●​ Monitor the progress of advisees through the Gateways in the Teacher Education Program 

and, ultimately, in fulfilling graduation requirements  

  
Advisee Responsibilities:  

  
●​ Know who your advisor is and his/her contact information  

●​ Plan to meet with your advisor during his/her scheduled office hours or contact your 
advisor for an appointment outside of scheduled office hours if necessary  

●​ Be knowledgeable about policies and procedures for the Education Program and 
Vincennes University 

●​ Be familiar with the program requirements, course sequence, and policies  

●​ Come prepared to your meeting with your advisor and be on time – bring any information 
that you might need with you to your advising appointment  

●​ Seek assistance from your advisor whenever questions and/or concerns arise  

●​ Keep your advisor informed concerning any problems you are having in your program  
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Dispositions 
  
Effective teaching requires more than content knowledge and pedagogy.  The dispositions, also 

known as attitudes and values, demonstrated by teachers are critical to success.   The Education faculty is 
committed to nurturing the development of appropriate teaching dispositions.   Teacher candidates’ 
dispositions will be assessed over time and across settings by multiple evaluators. Teacher candidates will 
have numerous and varied opportunities to identify, reflect upon, understand, and adapt their own 
dispositions.    

The following dispositions were selected by members of the Education faculty in partnership with 
the Teacher Education Advisory Committee and represent the attributes determined essential for effective 
teacher candidates.  These dispositions are consistent with INTASC standards, Indiana Developmental and 
Content Standards, and the Guiding Principles of the Education program at Vincennes University.     

  
Some general assumptions:  

●​ Students are here to learn  
●​ Students are preparing to be professional educators and should exhibit professional 

habits and behaviors in the classroom and interactions with instructors 
●​ A student’s behavior in the classroom communicates information about the student 

to other people  
●​ Attendance and punctuality is expected and mandatory  

 
 
 
 
 

Classroom Behavior Expectations/Dispositions  
 
Student adheres to written guidelines as well as unspoken/unwritten “rules” of university culture.  
 
Student demonstrates maturity in actions and words. 
 
Student demonstrates respect for professors, other university personnel, and peers.  
 
All student submitted work, whether graded or ungraded, is college-level, reflects adequate time and 
effort, and is submitted on time without need for extension.  
 
Student contributes to the academic environment in a positive way by listening, frequently 
participates and is continuously engaged.  
 
Attendance is regular and student arrives before class is scheduled to start.  
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Student demonstrates behaviors that do not disrupt the academic environment.  
 
Examples of behaviors that may disrupt the academic environment.  
 
Defined as:  

a.​ Any behavior likely to substantially or repeatedly interfere with the normal conduct of instructional activities. 
b.​ Behavior a reasonable person would view as substantially or repeatedly interfering with the conduct of a class. 
c.​ Behaviors that hamper the ability of instructors to teach and students to learn. 
d.​ Acting in a manner so severe, pervasive, and objectively offensive that it materially or substantially interferes with normal 

classroom procedures.  
e.​ Examples of Disruptive Behaviors  

i.​ Repeatedly arriving late or leaving early  
ii.​ Repeatedly entering and exiting the room during class  

iii.​ Cell phone or electronic device going off  
iv.​ Answering cell phone  
v.​ Texting  

vi.​ Unauthorized use of any technology or electronics  
vii.​ Making loud or distracting noises  

viii.​ Exaggerated or distracting movements of oneself or one’s belongings  
ix.​ Disrespectful, insulting, profane, or otherwise inappropriate language  
x.​ Disrespecting or ridiculing others’ viewpoints  

xi.​ Passing notes  
xii.​ Loud or prolonged side conversations  

xiii.​ Sleeping  
xiv.​ Speaking without being recognized  
xv.​ Eating  

xvi.​ Reading material unrelated to the course during class  
xvii.​ Interrupting  

xviii.​ Ignoring instructions  
xix.​ Monopolizing class discussions  
xx.​ Unnecessary or repetitive questions/comments intended to delay instruction  

xxi.​ Persistent and unreasonable demands for time and attentions  
xxii.​ Intoxication  

 

 

Field Experiences  
  
In addition to meeting course requirements, several Education courses require teacher candidates 

to participate in field experiences. Field experiences are designed to assist teacher candidates to: (1) 
develop effective teaching skills and dispositions, (2) integrate theory and practice, and (3) facilitate and 
enhance student learning. Some courses may require observation or participation, while some courses 
require assessing, teaching, or tutoring individual or small groups of students.  

Teacher candidates at Vincennes University will participate in a field experience early in their 
Education Program (EDUC 290 – Initial Experiences in Education). In this course, through observation 
and participation in classroom settings, the teacher candidates will acquire an awareness of the 
responsibilities, requirements, and rewards of teaching and attain a deeper understanding of the role of 
teachers, including an understanding of their own capabilities, interests, and needs. Further, at the 
completion of the course, the teacher candidates will be able to more realistically assess their career 
choice.  

Through their field experiences, teacher candidates will have multiple opportunities to self-assess 
their performance in the school setting and their impact on student learning and to reflect on what it means 
to be an effective teacher.  
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The policy of the Education Program at Vincennes University is that placements for field 
experiences must be arranged by the Education Coordinator. Teacher candidates may not initiate contact 
with a school to arrange his or her own placement for a field experience. Every teacher candidate will be 
given the opportunity to interact and work with students from diverse ethnic, racial, gender, language, 
socioeconomic, and religious backgrounds and with diverse abilities. 
 
Criminal History Reports 

 ​   
Prior to being placed in school settings for field experiences, all teacher candidates will be 

required to obtain an expanded background check at the candidate’s own expense according to Indiana 
State law. A Child Protective Service check must also be completed annually while enrolled in the 
program. These records are to be submitted to the Education Coordinator prior to a placement being made.  
All placements are made at the discretion of each school corporation.  Any college judicial hearings and/or 
criminal charges could affect your status in our program.  Placements may be denied if there is any 
concern about judgment, maturity or character.  The Education Department reserves all rights to deny 
placements based on these criteria.   

Vincennes University’s Education Department and CastleBranch have partnered to make your 
background check process as easy as possible.  You will find more detailed instructions at 
portal.castlebranch.com/VI01. See the Education Coordinator for more information if needed.   

 

Professional Expectations and Dress Code 
​  

Teacher candidates are to demonstrate the highest professionalism when representing Vincennes 
University in the schools.  If we receive word that there is a deficiency in any way (behaviorally, attitude, 
character, ethically, or professionally), the Education Department will cancel that placement and the 
candidate will not pass that course.   
 
Attendance and Punctuality 

●​ Attendance is mandatory.  There should be NO EXCUSES for missing an assigned classroom 
visitation.  

●​ Punctuality is mandatory.  You will arrive no later than 5 minutes BEFORE your assigned class 
time.  This means arrival in the classroom, not the parking lot.  

 
Communication 

●​ For EDUC 290, you will CALL first introducing yourself prior to showing up to your first day. If 
your teacher does not respond within 24 hours, email them (or text if phone number was 
provided). 

●​ Non EDUC 290 placements, you will set up your visits with your supervising teacher.  Your first 
visit should be set up by phone or email, but all others should be done face to face.  

●​ Further communication with your teacher outside of the classroom can be done by phone, email or 
text.  It is up to you to find out the preferred way your teacher would like to communicate with 
you.   

●​ Language should be professional.  
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●​ Written communication needs to be free of spelling, grammar and punctuation errors.  
 
Transportation 

●​ You are responsible to get yourself to and from your placement.  
 
Protocol 

●​ Supervising school – You need to contact your supervising teacher AND the school secretary if 
you are running late or if you will be absent from your classroom visit.  

●​ Vincennes University – You MUST contact your VU professor if you will be missing a placement 
time.  There will be a discussion on why you were absent. 

 
Preparation 

●​ You will come prepared with all material and lessons.  
●​ You will come with a good attitude and demeanor.  
●​ You will come professionally dressed and groomed.  

 
 
Cell Phones 

●​ Cell phones MUST be turned off.  
●​ Cell phones MUST not be visible.  
●​ Under no circumstances should you be talking, texting, or using your cell phones in the classroom.  

 

Dress Code for Clinical Experiences in School 

●​ Grooming 
○​ Shower before going to the school 
○​ Wear deodorant 
○​ Brush your teeth 
○​ Shampoo your hair 
○​ No “rough-looking” hair styles (Mohawks, punk styles, goth, etc.) or unnatural hair colors 
○​ Clean hands and nails 
○​ Cover open sores, cuts, scrapes, etc 
○​ No offensive tattoos or piercings 

●​ Clothing 
○​ No hats 
○​ Clothing must be clean, pressed, and in good repair 
○​ No visible underwear 
○​ No sheer clothing 
○​ No jeans, shorts, short skirts, or yoga pants 
○​ Pants must be of uniform color 
○​ No bare midriff or low-cut tops 
○​ No t-shirts, sleeveless shirts, hoodies, or sweatshirts 
○​ No flip flops 
○​ Shoes must be clean and in good repair 
○​ Must wear socks 
○​ A belt must be worn if shirt is tucked in and there are belt loops on the pants 
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●​ ANY offensive odors or clothing will result in immediate removal from placement 
●​ Tobacco, drugs, alcohol, vaping products, etc. should never be present, nor smelled or detected on 

you. 

 

Candidates are supervised in the field by cooperating teachers. In the event that any issues arise, 
the course instructor first meets with the candidate to address the concerns and provide guidance on areas 
for improvement. Should the issue persist, the candidate is referred to the Chair of the Education 
Department. An assessment will be made in a  formal meeting with the Chair of the Education Department 
and the candidate. At this point, a decision is made regarding whether the candidate will continue in their 
current placement or be asked to leave.  If a candidate is asked to leave their placement, they are granted 
the opportunity to retake the course with a new placement in the following semester. This process ensures 
that candidates receive the necessary support and guidance to succeed in their professional development. 

Retention in the Teacher Education Program  
  
After admission into the Teacher Education Program, teacher candidates must maintain an overall 

GPA of 3.00 with no grade in Education core courses lower than a “C” and no Incomplete grades (“I”). 
The Secondary Science program requires a GPA of 3.00 or higher in General Science Core and 
Concentration courses with no grade lower than a “C” and no incomplete grade (“I”) in any General 
Science Core or Concentration courses. Likewise, the Secondary Mathematics program requires a GPA of 
3.00 or higher in Major Program Requirement courses with no grade lower than a “C” and no incomplete 
grade (“I”) in any Major Program Requirement course.  

The faculty will make reasonable attempts to assist teacher candidates to successfully complete 
the Education Program. If a teacher candidate is not making sufficient progress in coursework and/or field 
work, a Plan of Improvement may be developed collaboratively by a committee that will include the Chair 
of the Education Program, the teacher candidate, their advisor, and involved faculty member(s). Such a 
plan may require that the candidate participate in activities such as tutoring, extra sessions with faculty, 
retaking a course, remedial coursework, or supplementary field experiences.  

Additionally, teacher candidates must continue to receive satisfactory ratings or higher on 
dispositional evaluations during their methods courses. For a candidate that exhibits negative dispositions 
across multiple instructors and settings that are inconsistent with the expectations of a successful teacher 
as described in the Conceptual Framework of the Education Program, a Plan of Improvement will be 
developed. The plan might include, but would not be limited to, self-evaluation, reflection, focused 
observations of an effective teacher, or counseling. In any case, whether the problem is academic or 
dispositional, the committee will attempt to match the teacher candidate’s specific problem with an 
appropriate remediation. The committee will reconvene at a later date to evaluate the success of the Plan 
of Improvement.  

If it is determined that the teacher candidate’s attempts at remediation were not successful, the 
candidate will be counseled out of or removed from the Education Program. The teacher candidate will be 
notified of their removal from the program in writing by mail within five business days of the committee 
meeting. The student may appeal the decision by submitting an appeal to the Education Department Chair. 
At which time, the Education Department will set up a meeting to discuss the appeal with the student.  
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The appeal letter must contain the reason for being dismissed and evidence of why the student 
should be retained. This will be a department decision consisting of all full-time Education Department 
employees.  

Any college judicial hearings and/or criminal charges could affect your status in our program. It 
will be immediately addressed by the Education Department and may result in immediate removal from 
the program. 

Diverse Abilities and Accommodations 
  
The Office of Diverse Abilities and Accommodations reviews requests for disability services and 

determines appropriate accommodations for students with disabilities. Students with psychological, 
physical, sensory, communicative, and/or learning disabilities who need accommodations should seek out 
this office as soon as possible after admission to VU. The student will be required to provide copies of 
medical or psychometric evaluations that document the presence of a disability and the impact of the 
disability on the student’s level of functioning. Vincennes University complies with the requirements set 
forth by the Americans with Disabilities Act and Section 504 of the Rehabilitation Act to assure the rights 
of individuals with disabilities to fair, non-discriminatory treatment.  

Shake Learning Resource Center – Room 135, Office: 812-888-4502 

Scholarship Information  
  
An application and list of various scholarships can be found on the Vincennes University website.  
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